Building Intercultural Competence through Blogging

NP T
NUK Journal of Humanities
2016 £ 6 H H 123-154
DOI: 10.6648/NUKJH.2016.0106

Building Intercultural Competence through Blogging

Kai-lin Wu
Assistant Professor, Department of Foreign Langsiagé Literature,
Tunghai University

Abstract

The study explored the effects of blog interactiars foreign language learners’
intercultural competence. It involved 17 Englishjong at a private university in Taiwan and
19 American students at a university in Pittsburghey took East Asian Food Culture
courses offered in their institutions and partitgoiain a 4-week blog interactions. These blog
entries written by Taiwanese students, comments fitteir American partners, and replies
were collected for a content-analysis based onmBgranodel of intercultural competence. A
5-point Likert-scale questionnaire on studentstpptions of the blog use was distributed at
the end of the semester and analyzed. Researclisrebowed that blogging had positive
effects on EFL English majors’ intercultural congrete as the blog entries revealed four
different categories of intercultural competenceldhg these categories, the most frequently
occurred one was “knowledge about one’s own ancersthculture for intercultural
communication,” followed by “interest in knowingha&r people’s way of life and introducing
one’s own cultures to others.” In addition, the ondly of students held positive attitudes
toward the use of blogs in the classroom.
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Building Intercultural Competence through Blogging

Introduction

Intercultural competence, the ability to commurecaith people of other cultures, has
been regarded as an important component of forEigguage education in the age of
globalization. The need to develop learners’ iniktzal competence stimulates L2 educators
to seek “an effective means of providing their stutd with acquisition-rich interaction
through cross-cultural communication” (Lee, 2009440). In response to the need, foreign
language teachers have tried to incorporate interal learning activities to develop
intercultural competence in the foreign languagerers.

An increasing body of studies have investigated deselopment of intercultural
competence in intercultural/international interawt (e.g., Carney, 2007; Chun, 2011; Ducate
& Lomicka, 2008; Lee, 2009, 2011; Liaw, 2006; Sdten 2012). Telecollaborative projects
that involve foreign language learners from twofedént countries are often set up to
enhance students’ intercultural competence. Inetipegjects, e-mails (Schenker, 2012), blogs
(e.g., Carney, 2007; Ducate & Lomicka, 2005, 2Q@&:, 2009, 2010, 2011), e-forums (Chun,
2011; Liaw, 2006), videoconferences (Chun, 2011lewesed as mediating tools to develop
intercultural competence in the foreign languagessioom. These studies reported positive
effects of these computer-mediated-communicatiotsto

However, most of the previous studies were conduicti¢he English-speaking countries

to facilitate cultural learning of European langesguch as German, French, and Spanish.

125



AR AR —

Very few of these studies involved Chinese-Engtishaboration. In addition, the potentials
of blogs for fostering the development of interatdd competence have not yet been fully
explored in the EFL contexts. Reviewing previousdss, Ducate and Lomika (2008)
pointed out research on the use of blogs in foragguage learning and teaching “is in the
beginning stages” (p. 12). As the need to cultittedents’ intercultural competence and
linguistic competence continues to grow in the aigglobalization, more studies that involve
the collaboration between EFL learners and Englsaking people have to be done.

The present study was based on a collaborativegiroepnducted by the author of the
paper and an American professor of Internationadli®s in the U.S. The instructional goal of
the project was to provide intercultural learningperiences for their students in Taiwan and
the U.S. and develop intercultural competence igliEn majors in the foreign language
learning contexts. It was designed to explore tfieces of blog interactions on the EFL
learners’ development of intercultural competenicé eneir perceptions of blog interactions

with English-speaking learning partners.

Literature Review
Intercultural Competence in Foreign Language Educabn
Intercultural competence is regarded as an impbiamponent of foreign language
education. It has been defined differently by vasioesearchers (e.g., Byram, 1997, 2000;
Deardorff, 2006, 2009). Among these definitions, radg's model of intercultural

communicative competence (1997, 2000) has beenlyateepted and used for assessing
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the development of intercultural competence infdreign language classrooms (e.g., Elola
and Oskoz, 2008; Liaw, 2006; Moeller & Negent, 2002Dowd, 2003).

Intercultural competence, according to Byram (20068 composed of five
interdependent components: attitudes, knowledghs sit interpreting and relating, skills of
discovery and interaction, and critical culturalaa@ness. The first component, attitudes,
refers to a learner’s “curiosity and openness, iremd to suspend disbelief about other
cultures and belief about one's own” ; The secamlis “the knowledge of social groups and
their products and practices in one's own and ie'somterlocutor's country, and of the
general processes of societal and individual iotema’; the third and fourth components
refer to the “ability to interpret a document oreat from another culture, to explain it and
relate it to documents from one's own” and thelightio acquire new knowledge of a culture
and cultural practices and the ability to operatevidedge, attitudes and skills under the
constraints of real-time communication and inteaact(p. 3). The last one is “an ability to
evaluate critically and on the basis of explicitarzia perspectives, practices and products in
one's own and other cultures and countries” (p. 3).

These five components serve as the guidelinessiesaing foreign language learners’
intercultural experiences. The assessment progog&yram has five categories: 1) Interest
in other people's way of life, 2) ability to changerspective, 3) ability to cope with living in
a different culture, 4) knowledge about anothemtguand culture, and 5) knowledge about

intercultural communication (2000, pp. 5-11).
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Byram’s model of intercultural competence, as cantad by O’'Dowd (2003), took
into account key characteristics of intercultur@rhing and the elements of the learning
process should aim to develop in students. In eiditt “offers a comprehensive approach
that deals with the skills, attitudes, knowledgd antical awareness which have been seen to
constitute intercultural competence” (p. 120). Duelear objectives and assessment for each
of the components, Byram’s model has already begnnpto wide use in foreign language
classrooms. As a result, classroom teachers amdndsers have adopted or adapted this
model for classroom practice or research.

Byram’s model (2000) has been adopted or modifeedcssess the development of
intercultural competence (Chu, 2011; Elola & Osk@08; Lee, 2009, 2010, 2011; Liaw,
2006; Liaw & Bunn-Le Master, 2010; O’'Dowd, 2003)iaw (2006), for example,
investigated the development of intercultural cotepee of sixteen first-year foreign
language majors in Taiwan. She set up an e-forunthfiem to discuss their responses to
English articles on Taiwanese culture with theirghish-speaking peers in the US.
Content-analysis of these e-forum entries showtdrdnt types of intercultural competence.
The most frequent type is “knowledge about one’sh cwalture and others’ culture for
intercultural communication”; the least frequenteois “ability to change perspective.”
Again in another study of similar design by LiawdaBunn-Le Master (2010) on the
intercultural interaction between freshman Enghsdgors in Taiwan and pre-service teachers
in education programs in the U.S., Category C—th@\edge about one’s own culture and
others’ culture—is the biggest category.
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Following Liaw’s adoption of Byram’s interculturgompetence guidelines, Elola and
Oskoz (2008) explored how the American learnerSganish in the study-abroad program in
Spain and their peers at the U.S. home institutistered intercultural competence through
blogging. The American students in Spain becamei@ilinformants, or mediator for their
home-based partners. They found that the blogdotens between the two groups had
positive effects on learners’ intercultural compee Similarly, Lee (2011) found that
blogging about cross-cultural issues helped th&esix American students in Spain develop
their intercultural cultural knowledge and skilBogs, in these studies, provide a medium for
intercultural learning. Schenker’s telecollaboratproject (2012) involved sixteen American
learners of German at an American university amtesn German learners of English at a
high school in Germany. The foreign language learmiiscussed different cultural topics
with their partners via email. These email exchargjewed that most of Byram’s objectives
of intercultural competence were achieved. In ailamfashion, Chu (2011) found online
exchanges between German and English learnersyielaronous forums and synchronous
text chat played an important part in the develapmef the learner’s intercultural
competence.

It is important to note that the telecollaboratipfays a significant role in the
development of intercultural competence. Synchrengchat room, discussion forum,
vedioconferences) and asynchronous (e-mails, bkrgsinediated tools to foster intercultural
competence. Among these tools, blogs have gaingdlgaty in recent years for their

potential educational uses (Ducate and Lomicka5200
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The Use of Weblogs

Weblogs or blogs have been used to enhance intierauinteraction and to develop
intercultural competence (Campbell, 2003; Carn®)72 Elola & Oskoz, 2008; Jones &
Nuhfer-Halten, 2006; Lee, 2009, 2010, 2011; Wafi)4). Critical thinking about the target
culture is one of the benefits of blogging. “Wrgiand reading blogs are one way in which
students can gain different perspectives aboutdatget culture. The blog can be used, for
example, as one of the products students use tio &mut the practices and perspectives of
the target culture” (Ducate and Lomicka, 2005,1b)4

Elola and Oskoza (2008) used blogs as a means rfagridan college students in the
Spanish as a foreign language classroom and a studad program in Spain to share and
reflect upon cultural topics addressed in the ctass. They found the positive effects of
using blogs in foreign language instruction on deselopment of intercultural competence
because instances of the five categories of inlteral competence have been found in the
blog posts of both groups. These blog posts pravidgh percentage of instances of students’
knowledge about one’s own and others’ culture oukural communication. Elola and
Oskoza concluded their study with two benefitslofjging: creating an intercultural learning
context that develops cultural awareness and a spage for discovering self and others.
Presence of intercultural competence was also fautite blog exchanges set up by Carney
(2007) between the EFL classes in Japan and cdkegé Japanese class in the US. In a
similar vein Lee (2011) created three types of blogs—persomgshla class blog, a project
blog—for foreign language learners in study-abrpexfjrams to discuss cross-cultural issues.
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Blogging did not only promote learner autonomy also develop intercultural competence
because it allowed learners to actively engagéénprocess of reflection on their writing
about cross-cultural observations (Lee, 2011).

In recognizing the benefits of blogging, the Crosfiural Rhetoric Project launched by
Stanford University also set up a project blogparticipating instructors and students from
the U.S., Sweden, Singapore, Egypt, and Australiexplore varying cultures’ perspectives
on world issues. The researcher of the preseny $icmvsed the project blog for instructional
materials and found international students wrotg r@sponded to blog posts categorized as
Rhetoric of Food. Students explored the meanindoofl in different cultural contexts
(http://www.stanford.edu/group/ccr/blog/stanfordetdric_of food/). Specifically, one of the
groups focused on how awareness of the globalizatidood commodities can shed light on
the global food crisis. A blog entry posted by Eggmp students on Education and Food
Choice in Egypt received 19 comments from partiinga students in the U.S. The
collaborative blogs with other digital technolog@®vided channels for cultural connections
that foster understanding, awareness, and interaliltcompetencies (O’Brien and Eriksson,
2008).

The Collaborative Project

The collaborative project aimed to create intergalt learning opportunities for EFL
English majors and to foster their development wofercultural competence through
interaction and collaboration with speakers frone ttarget culture. To achieve this
instructional goal, the researcher collaboratedh aifprofessor of International Studies at an
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American university in Pittsburg, to seek opportiesi for their students to collaborate online.
They discussed via email one year before the prajgaally took place in the spring of 2014
and finally decided on offering East Asian foodtatg courses that involved their students in
collaborative activities. In the collaborative teaships, Taiwanese students served as the
intercultural speakers who wrote about their homkuce and perspectives on East Asian
food culture on the class blog; American studendéyqul authentic English audience who
were interested in Asian culture. Other collaberatiasks and activities were translating and
interpreting for a research team of six Americardshts led by the American professor to
investigate women-led restaurants in Taiwan. Thigep only reports on the blog interactions
between Taiwanese and American students in ApdlMay of 2014. It has the following
three research questions:
1) What are the effects of the blog interactions o ERglish majors’ development of
intercultural competence?
2) How do the blog interactions between Chinese-spgakiloggers and American
readers take place?

3) What are EFL English majors’ perceptions of the afselogs?

Method
Participants and Settings
17 English majors (all females) took the coursedtF€ulture and Writing: East Asia”
with the Taiwanese teacher-researcher at a privatersity in Taiwan; 19 American students

132



Building Intercultural Competence through Blogging

enrolled in the course “Eat, Drink: East Asia” offé by the American professor at a private
university in Pittsburg. The Taiwanese studentsewiast paired up and then two of the
American partners were assigned to them by the &aremprofessor. 8 groups of 4 students,
2 Taiwanese and 2 American students, were formedthe online interaction. Before
blogging online, they had a video conference on Reg's movieEat, Drink, Man, Woman
via Skpe or Google Hangout. The purpose of thenendiiscussion was for the students from
the two classes to introduce themselves to themgmembers.
The Food Culture Courses
The course entitled “Food Culture and Writing: E&stia” was proposed by the
instructor-researcher with an aim of enhancing Bhghajors’ intercultural competence. The
course description is detailed below:
This class is designed in intercultural collabamatwith the elective entitled “Eat,
Drink: East Asia” offered at Chatham University.involves students from both
universities in an exploration of food, culturedamriting in the East Asian context
(China, Japan, Korea, and Taiwan). Students wilthstthe meanings of food
culture in East Asia, gender and family dynamicy] ¢he transformations of the
East Asian cuisines in the U.S. To help studengsageh these major topics from
local and global views, a class blog will be set topfacilitate intercultural
collaboration/peer interaction. The course mater@dnsist of different genres,
such as nonfiction, cookbooks, short essays, filivsshows, blogs, and websites.
Students will read/watch the aforementioned texth writical eyes, participate in
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food blogging, conduct a field trip, and collaberatith their American partners to
complete a project.

“Food Culture and Writing” was an 18-week seminar juniors and seniors in the
Foreign Languages and Literature Department, staftom mid-Feb to mid-June, 2014. The
students met once a week, for two 50-minute clasogs. “Eat, Drink: East Asia,” on the
other hand, was a 4-week intensive elective offénethe American instructor in May. Due
to the different school and class schedules, tleeimstructors emailed on a regular base to
finalize the time and tasks for intercultural cbti@ation.

The major texts chosen for the course were Fushiddp’s award-winning nonfiction
Shark's Fin and Sichuan Pepper: A Sweet-Sour Meaidtating in Ching2008), Jennifer 8
Lee’sNew York Timebest selleiThe Fortune Cookie Chronicles: Adventures in theltMVof
Chinese Food2008), Ang Lee’sat, Drink, Man, Womar1993), Juzo Itami’'STampopo
(1985), and selected episodes fraenvel in the Palace (Daejanggeum)

The Blog Writing Assignments

The blog writing assignments (see Appendix A) weesigned to foster intercultural
interaction between the Taiwanese students and theierican learning partners. The
Taiwanese students were required to write four ®06d blog posts, each on a major text
selected for the class. The blog posts, given mueece, start with an exploration of
self-identity through a favorite food, discussidrtiee Chinese food in the foreign aspect of a
British journalist Fushia Dunlop, an investigatiohthe American Chinese food (especially

fortune cookies) launched by an American-born Taeg®, Jennifer 8 Lee, and finally back
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to one’s home culture presentedHat, Drink, Man, Womanma movie directed by Ang Lee.
Each of the four blog post entries has to addrems af the three topics written by the
American instructor (for these topics, see Appendl)x It is hoped that these topics for
discussion would serve as a springboard for intenal interactions between the Taiwanese
and American students. However, due to the tim&icéen, the American students were
unable to post on the class blog, but used thgsestdor their discussion in class and other
assignments. The Taiwanese students, on the o#mat, Iposted these entries on the class
blog. Then the American learning partners resporndédese blog posts.
Data Collection and Analysis Procedures

The aforementioned blog posts, comments, repliee w@lected for a content-analysis.
Byram’s guidelines for the assessment of intercaltaompetence were adopted to analyze
the content of the blog entries and replies. Bysamtercultural competence includes the five
categories: “(1) interest in knowing other peopleay of life and introducing one’s own
culture to others, (2) ability to change perspext(8) ability to cope with living in a different
culture, (4) knowledge about one’s own and othewures for intercultural communication,
and (5) knowledge about intercultural communicajoacesses.” Category 3, the ability to
cope with living in a different culture, was delgtieecause it did not apply to the participants
in the current study.

The coding procedure was composed of the follovgitegps. First, the two coders—the
researcher and her English-speaking graduate assistead five students’ blog entries
together and marked any presence of the four cagsgof Byram’s intercultural competence.
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These marked passages were classified in four :type, C, D. They discussed reasons of
their classification and discrepancies in numbermgl coding. Then each of the coders
coded the first blog entries individually. Nexteyhmet to compare and finalize the categories
that they had discrepancies on, and then finalinedcategories assigned to the blogs. They
went through the same coding procedure for therotheee blog posts, discussed the
discrepancies until an agreement on categorizatesachieved.

A 10-item questionnaire based on a five-point Lilsmale (1=strongly disagree to 5=
strongly agree) about students’ perception of the of the class blog was distributed to
Taiwanese students at the end of the class. 1Giguesires were collected for a descriptive

analysis.

Results and Discussion
The Development of Intercultural Competence throughBlogging
The Taiwanese students in the project producedah &b 68 blog post entries on the

course texts during a one-month period of blogradigons with American learning partners.
They received 38 comments from their American leaypartners: 6 comments on blog post
1; 7 comments on blog post 2; 11 comments on bésg ; 14 comments on blog post 4. In
response to these comments, 18 replies are giveesel68 blog posts and 18 replies to
American students’ comments revealed instancesitefaultural competence described by
Byram (2000). Table 1 shows the four categories exaimples of intercultural competence
found in the blog interactions.
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Examples of Intercultural Competence from the ClaBtog

Category Description Examples from the blog postsral
comments
A. Interestin --1 am interested iother I’'m so glad to know that you also like to

knowing other
people’s way of
life and
introducing
one’s own
culture to others

people’s experience of daily,
life, particularly those thingg
not usually presented to
outsiders through the medis
--1 am also interested in the
daily experience of a variety
of social groups within a
society and not only the
dominant culture.

spicy food. | think it will be totally different
from Taiwan’s spicy food, And thank you for
.your sharing. (Alison, blog post 1)

B. Ability to --1 haverealized that | ca Wow! That'’s a[different] perspective to loo
change understand other cultures byat the scene. | really liked the fact that we
perspective seeing things from a think differently. This gives me a lot more to

different point of view and | think about! Thank you for your comment. |

by looking at my culture think | have to find some time to watch the

from their perspective movie again now: D (Jennifer, blog post 2,
Reply,

C. Knowledge --1 know stme importan Last summer, | have spent a month
about one’s own| facts about living in the otherlanguage school at Brighton, England.... | had
and others’ cultures and about the already heard lots of comments about how pad
culture for country, state and people. | British food.... In the an-hour lunch time after
intercultural --1 know how to engage in | class, | was so eager to buy a sandwich from
communication | conversation with people of| the supermarket for my lunch. When | tried

the other culture and the first bite, | really wished there was a
maintain a conversation. microwave for me to heat the sandwich. The
bread was as cold as ice, and hard as a stone...
| guess it partly because the speed of their
living style. They like to do things fast, in
order to save more tin (Ashley, blog post .

D. Knowledge --1 know how to resolw It is a misunderstanding that we
about the misunderstanding which everything...Because of the different climate
intercultural arise from people’s lack of | and groups of people in China, Chinese pegple
communication | awareness of the view point have never been afraid of trying anything
process of another culture. eatable. Therefore, using different kinds of

--1 know how to discover material in the dishes bravely is a kind of
new information and new | Chinese specialty. Sometimes, Chinese food

aspects of the other culture:
for myself.

5 just need more appreciation and patient to
make you in love with them. | am very afraig
of pig’s leg until recently I try to cook them
and start to realize the flavor and the texturg
pig’s skin.... Therefore, if people would like
to try them, they will finally in love with most

(Jane, blog post

the spicy food, | am curious about America’s

the material that you think it is strange at first.

D

)

b of
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As shown in the table, four types of intercultucaimpetence were found in the blog
entries: A) interest in knowing other people’s vedyife and introducing one’s own culture to
others, B) ability to change perspective, C) knalgke about one’s own and others’ culture
for intercultural communication, and D) knowleddegoat the intercultural communication
process. Table 2 presents the numbers and categdrietercultural competence in the four

blog posts:

Table 2

Numbers and Categories of Intercultural Competencethe Four Blog Posts

Category Blog post 1 Blog post 2 Blog post 3 Blogst 4 Total
A 13 6 3 7 29
B 0 5 2 1 8
C 6 10 17 14 47
D 0 1 0 0 1
Total 18 22 23 22 85

As shown in the table, the most frequently occuratkgory is C. “Knowledge about
one’s own and others’ culture for intercultural commication”; followed by A. “Interest in
knowing other people’s way of life and introduciage’s own culture to others.” The least
occurred category among the four is D. “knowledbeud the intercultural communication
process.”

The 47 blog entries and replies in the Categorh@ved that the students knew some
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important facts of living and eating in the US. yh#iscussed glocalization of food and
compared the original Chinese dishes with AmeriCaimese food in the US. In these blog
entries, they also explained to their American pend the meaning of the Sunday dinner in
Ang Lee’s movietat, Drink, Man, Womaand food as an expression of love.

The 29 blog entries and replies in the second &ety occurred categories revealed
students’ interest in introducing their culture dmbwing American life. Most of the entries
were from Blog Post 1. Self-introduction. The studentroduced their favorite food and the
cultural meaning of food. Most of the food they clésed were traditional
Chinese/Taiwanese cuisine such as hotpot, dumpagg,and homemade food. Some of them
described their favorite western food and exprefiseid interest in foreign cuisines.

What is noteworthy is that only one blog entry iatider Category D. This entry was
from Blog Post 2—Shark’s Fin and Sichun Pepper. Bhedent tried to resolve the
misunderstandingof a cultural stereotype reportgdDioinlop in her book: Chinese eat
everything. This category had the least nhumberhef ilog entries probably because the
Taiwanese blog writers mainly responded to thegassi texts about East Asian food cultures
and their home cultures. As a result, the blograuion provided limited chance for
resolving misunderstanding and discovering newrmédion and aspects of other cultures.

Blogging, as evidenced in the blog interactionsildsuintercultural competences in
foreign language learners. In line with previousdgts (Carney, 2007; Ducate & Lomicka,
2005; 2008; Elola & Oskos, 2008), this study foutitferent categories of intercultural
competence defined by Byram (2000). Like the stalbgead students in Elola and Oskos’s
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study (2008), the Taiwanese students in the custmy played “cultural informants” for
their American partners. Knowledge about one’s @mad others’ culture for intercultural
communication (Category C) and interest in othapess way of life and introducing one’s
culture to others (Category A) were identified las most frequent categories of intercultural
competence in both studies. However, the only @iffee is that the present study did not
find any instances in the category regarding abibt cope with living in a different culture
because the Taiwanese participants developed ititencultural competence through blog
interactions with American students, not througinty in a different culture.

What is noteworthy is that the present study shsiredarity with Liaw’s study (2006)
in terms of the types and frequency of categorfeistercultural competence. Though both
studies used different CMC media to foster intdtoal competence, they shared similarly
significant findings. This is probably because bading materials used in both collaborative
projects were related to home cultures. Liaw setk&inoramamagazine articles on the
lifestyles and cultures related to Taiwan, whernd@sresearcher of the present study chose
English texts about Chinese food culture writteanfr western perspectives. Instead of
reading texts about the target culture, the Taiwargarticipants in both studies read texts
about home cultures and engaged in cross-cultusalission with American partners. The
results show the benefits of using CMC media fastddng intercultural competence in
foreign language learners in the EFL contexts.
Blog Interaction between Taiwanese Bloggers and Amean Readers

The collaborative writer-reader interactions sigrthke presence of intercultural

140



Building Intercultural Competence through Blogging

competence as defined by Byram. The interactiormvsthe successful partnership of
telecollaboration. Table 3 presents the numberenties, comments, and replies in the four

blog posts.

Table 3

Numbers of Blog Entries, Comments, and Replieshe tFour Blog Posts

Features Blog post 1 Blog post 2 Blog post 3 Bloggt 4 Total
post entry 17 17 17 17 68
comment 6 7 11 14 38
reply 4 4 4 6 18
Total 27 28 32 37 124

As shown in the table, the numbers of the commeginen by the American partners on
the four blog posts and Taiwanese student bloggemies to these comments increased
gradually. Blog Post 4 received most commentspvatid by subsequent replies. In other
words, most of the blog interaction between thev@aese students and American students
centered on the discussion of Ang Lee’s mdvat, Drink, Man, WomanThis is probably
because students were more familiar with the houfteire presented in the movie and they
had a video conference via Skye or Google Hangodistuss the movies during the time of
the blog interactions. One example of the intetgalt interaction via the class blog is

presented below to illustrate how blog interactitowk place.

Blog Post 4: Food Serves as a Bridge Toward HumaneRationships posted on

April 27, 2014 by Jenny Chang)
| noticed that the Sunday dinner rituals are ndy anforce for the family to gather
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together, they are also when the Chu family tendaninounce “big news” during
their Sunday dinners. For the three daughtersStirelay dinners are no longer a
chance for them to catch up with each other’s liRaher, they have turned into a
burden, a burden that they had to stick to. Howeheoughout the end of the film,
food is also the crucial element that solves alth&f problem in their lives. It is
through eating and cooking that Jia-Chian learnarnderstand Chu and starts to
cherish each other once again. | think it is trotifliant of Ang Lee to choose a
necessity in our daily life to represent the commE&human nature.(excerpt)

Comment by Gabriel Blake on May 8, 2014

| think that you make some really excellent poimse. The Sunday dinner rituals,
while they are supposed to be a time where a fathdrhis daughters (as well as
some close family friends) can come together arichcap on each others’ lives,
end up becoming more of a “torture ritual” for adlvolved. | also do agree that
food is the means by which all of the problemssarieed at the end, but it’'s also an
integral part of progressing the plot and of magkilne passing of time. Food takes
on so many roles and meanings in this film: it éesldia Chen to open up to her
ex-boyfriend about her past, it is the means byctwhDId Chu expresses his
affection for his daughters and for Shan Shan ahde it ends up being the means
for solving many problems at the end of the filmod is also used to avoid facing
and discussing problems several times throughothenfiim (e.g. during Sunday
dinners when characters would look at the foodrair tplates or place food into
their mouths so as not to have to speak to onehanptl agree that Ang Lee’s
choice to use something as universal as use fodegat family life in Taiwan is
brilliant; it makes the film that much more accessito people from every culture.

Reply by Jenny on May 17, 2014

Wow you have some really great insights of the mbVio be honest with you,

when our teacher told us that you guys are watctiag, Drink, Man, Woman” as

well, I was quite worried. | thought you guys migidt enjoy the movie very much
since both the dishes and the character’s behavgitt seem awkward and foreign
to you, and you wouldn’t be able to understand wiiag Lee is trying to convey.

But | am genuinely so happy that you seem to etf)eymovie and that you have
such interesting thoughts of the movie. You sure ehaguched upon some
perspectives that | have never thought of. Thanks@mmuch for sharing them with
me :)

The blog interactions between Jenny Chang andi€aBlake revealed evidence of
intercultural competence. The blog post on the Surdinner rituals inEat, Drink, Man,
Womanillustrated three components of intercultural cetepce: interest in introducing one’s
own culture to others, ability to change perspectiy looking at the Sunday dinner from

American perspective, knowledge about one’s owntuoell and others’ culture for
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intercultural communication by engaging in a cosa#ion. Similarly, another blog
interaction between Joanne Wu and Sharon Smitlapangse food revealed Wu'’s interest in
knowing other people’s way of life, ability to clgaperspective by seeing Taiwanese stinky

tofu from a Japanese perspective. The excerptsedilbg interactions are given below:

Blog Post 2: Weird Food in Japan

(posted on April 30, 2014 by Joanne Wu)

Natto is a type of fermented soybean, popular dseakfast food in Japan.
remembered it was on the fifth day | traveled tpai Natto was served as a
breakfast. One of my Japanese friends asked meeoitga try and | did. | can't
describe that special but wired taste of Natto,cWwhi didn’t like. | only took a
mouthful of it and left it all to my Japanese fiien | think what | feel about Natto
is like what my Japanese friend feel about Taiwarsgky tofu. When | took my
Japanese [friend] to eat stinky tofu, he just halittee bite of it and made a
distasteful facial expression. | know he felt agdist at stinky tofu. | think that’s
the most interesting part when traveling to a fygmetountry: to stimulate our tastes
and feel the cultural difference.

Comment by Sharon Smith on May 20, 2014

Your thoughts on Natto and Stinky Tofu are intrigi It seems that liking either

one of the two foods is an acquired taste —not gungethat many foreigners can

easily adapt to. Is it possible that a true Taivgangerson can withstand and/or like
Stinky Tofu and that a true Japanese person cdustaiid and/or like Natto?

The American student’s question at the end ofregponse to the post “Weird Food in
Japan” would certainly lead to reflection on th#edent cultural meanings of Japanese and
Taiwanese weird food. However, the interaction miaddl continue due to the time constraint.
One of the problems encountered by the instruatdrthe student bloggers was the delayed
responses to the blog posts caused by the diffeseimcthe class schedules. Due to the fact
that the class in the US was two months behinatigein Taiwan, the Taiwanese students did
not receive immediate feedback from their Amerilearning partners right after these entries

were posted.
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Nevertheless, the aforementioned blog interactibas developed different aspects of
intercultural competence show the following chasastics of successful partnership
discovered by O’'Dowd (2003) in his study on intdéw@l learning in Spanish-English

e-mail exchanges:

® Students had opportunities to express their fegliagd views about their own
culture to a receptive audience.

® Students were encouraged to reflect critically deirt own culture through
guestions posed by their partners.

® Students engaged in dialogic interactions withrtipartners about the home and
target cultures and consequently this led to a grgwawareness of differing

perspective on the two cultures’ products and prest (p. 137)

An interactive reader-writer relationship is buriltthe collaborative environment of the class
blog. The authentic readers and communicative laggsi are exactly the benefit of blogging:
(Ward, 2004). Blog posts are “on-line journals’tthan be “used in collaborative ways”; the
class blog provides an “interwoven net of inforraati (Godwin-Jones, 2003, p. 13) and “a
practice environment where students can thinkecgfland create language slowly for a
real-life audience” (Pinkman, 2005, p. 14).

In conclusion, the intercultural interactions comfi the potential benefits of blog
interactions on the development of interculturahpetence. The collaborative writer-reader
relationship developed during the one-month intewachelped students foster the different
components of intercultural competence defined lyyaB (2000). The blog assignments
involved interactions with English-speaking audenm order to acquire skills and

knowledge and to gain awareness of different caltumeanings of Asian food from
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American students. The blog interactions also etfestudents the opportunities to be aware
of their own culture and how it was viewed by Angan students.
Students’ Perceptions of the Class Blog

The results of the survey revealed students’ pesdititudes toward the blog interaction
and the usefulness of the blog in their responsethd questionnaire. Table 4 shows the

Taiwanese students’ perceptions of the blog asssghm

Table 4
Frequencies, Means, and Standard Deviation of Stat Perceptions of the Blog
Assignments

Statements of the Survey 1 2 3 4 5 M SD

1. | like to write blog posts on Food Culture. 0O O 7 7 2 3.7 0.70

2. |like to share my ideas with my American peers:
o 5 7 2 39 0.77

blogging.

3. llike to receive comments from Americanpeers. 0 0 5 4 7 41 0.89

4. The blog assignments helped to develop my abil
to communicate with students from the American 0 0 7 4 5 3.9 0.89

culture.

5. The blog assignments helped me to reflect upon
O 0 1 6 9 45 0.63
own culture and foreign cultures.

6. Reading American students’ comments on my bl
posts helped me gain different cultural perspesth 0 1 3 4 9 44 0.81

and reflect on my own beliefs.

7. Ihope that | can receive more comments from
0 4 6 6 41 081
American peers.

8. | hope that | can read blogs posts by American
0 0 7 9 46 051
peers.
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9. To gain insights into one’s own culture and foreig
0O 3 13 48 04
cultures is important to FLLD students.

10. Taking Food Culture and Writing helped me
0 0 5 11 4.7 048
develop intercultural competence.

Note: 1=strongly disagree, 2= disagree, 3= someatpate, 4= agree, 5=strongly agree

As shown in the table, students perceived the bklp$s of the blog assignments to
their reflection upon their own culture and foreigualtures (ltem 5, M=4.5). They also
reported that American students’ comments helpedchtbain different cultural perspectives
and reflect on their own beliefs (Item 6, M=4.4)h&Y¥ is noteworthy is that the students
expressed their hope to read blog posts by Amepeans (Item 8, M=4.6), but did not seem
to hold favorable attitudes toward writing blog f8tem 1, M=3.7) and sharing ideas via
blogging (Item 2, M=3.9). This is probably becatise bloggers did not receive immediate
responses after posting blog entries online. Toimiae the effects of blog interactions, the
instructor-researcher needs to solve the problenseth by time and schedule differences
mentioned earlier.

Nevertheless, the result of the survey (items D&show that the food culture class had
potential effects on developing intercultural cotepee. As shown in the table, students
considered gaining insights into one’s own cultanel foreign cultures important to foreign
language learners (M=4.8) and taking Food Cultund &Vriting helped them develop
intercultural competence (M=4.7).

Students’ perceptions toward blogging offer valaahsights into the use of blogs for
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the development of intercultural competence. Thdifigs of the project confirm the benefits
of blog interactions reported in previous studiadate & Lomicka, 2008; Lee, 2009, 2011).
The participants found the course and the blogeptognhanced their cultural knowledge.
They were fond of writing blogs and reading commendm American partners and found
the experiences rewarding. As suggested by resaarfbucate & Lomicka, 2008; Lee, 2009,
2011), blogging enhanced students’ interest anchged) them in cultural learning. The
participants in Ducate and Lomicka’s study (2008ngd cultural knowledge from different
perspectives through reading blogs written by maspeakers of Spanish. They said that
blogs offered “a window into the target culturetttieey would never get from their textbook
alone” (p. 24). One of the students in the presamty reflected on the rewarding experiences:
“Learning from others’ perspectives always help neshink and make [italics added]
self-examination. If the U.S. students did not paégntion to my blog post and share their
opinions, | would never gain any confidence to esprmy unique wired ideas.” Another
wrote, “Those experiences become my motivationabjust stay here but move forward to
touching all the culture that | have read in meritture books.” These words revealed the
value of blogging as a pedagogical tool in buildingercultural competence in English

majors in the EFL contexts.

Conclusion
The collaborative project aimed to foster Englislajons’ intercultural competence

through reading and writing about East Asian foatture. It provided an opportunity for
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them to communicate their viewpoints with Engligieaking audience who are interested in
East Asian food culture. Both the qualitative andumfitative data collected for the project
showed that the one-month cross-cultural blog auons fostered the development of
intercultural competence. The class blog provided¢o#iaborative environment for the
Taiwanese students to share and enhance their stad@ing of Asian food culture.
Consequently, they learned to look at their homeugei from different perspectives through
the comments and questions of their American legrpartners. They were also made aware
of the different meanings of East Asian food frayndl and global views. It is important to
note that the American students’ comments on tbg pbsts helped the Taiwanese students
think critically about important issues of Chinefa®d culture. These interactive entries
posted on the food culture illustrated the foueirglated components of intercultural
competence.

In addition, the project also found the potentiahéfits of blogs as a mediated tool for
developing intercultural competence. Blogs offerdshts a space to share and shape their
understandings of East Asian food. The Taiwanesgdars in the collaborative project
became the cultural informants or speakers whoeshtreir home culture and viewpoints
about other Asian cultures. The American audien@asponses made the Taiwanese students
reflect and think more deeply about some aspedisoaf culture. Both groups benefited from
this collaborative relationship.

Blogging, as evidenced in the qualitative and qtetnte data, builds intercultural
competence in foreign language learners. Despéditiie constraint caused by the different
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course schedules of the collaborative partiespbtbg project shows that blogging fulfills the
course objectives of the food culture and writiegngrar. However, instructors still need to
take into consideration some pedagogical issueswhglementing a blog project in their
classes. First, more time needs to be allocatedos-cultural discussion on blogs in order to
maximize the effects of blogging on the developmanintercultural competence. Second,
different types of blogs can be set up to fostderoultural partnership. For example,
inter-class or inter-school blogs can be set upwuolve participants from different cultures in
global communication (Pinkman, 2005). Participacds be encouraged to have their own
personal blogs linked to the class blog. Publishireblog on the Internet encourages both
ownership and responsibility on the students whitewor real audience (Goldwin-Jones,
2003). Third, instructors may combine blogging wather synchronous CMC media such as
videoconference via Skpy or Google Hangout. Reaétcross-cultural discussion is lacking
in the delayed post-comment structure of blogs. (28€9; 2011), for example, combined
multiple media to facilitate cultural learning ambtivate foreign language learners. Finally,
it is important for instructors to design blog gssnents and tasks that meet the objectives of
their courses effectively.

The project revealed evidence of EFL English majdeselopment of intercultural
competence through blogging. However, it was undbleassess to what degrees these
students have developed the attitudes, skills kaonavledge of intercultural competence. Due
to the time constraint, the blog interactions olialsted for one month. The time constraints
caused by different university schedules inevitdbly to a limited level of interaction. As
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Lee (2009) suggested, “collaborative writing usbiggs should evolve over a longer time
span (e.g., one semester) with more time allocetexhch assignment in order to develop a
long-term effect on L2 writing” (p. 439). To maxina the effects of blog interactions on the
development of intercultural competence, reseascheged to prolong the time for
intercultural interactions online. It would also bateresting to investigate how
English-speaking students benefit from the blograxtions. A comparative study of the
learners and the speakers of the target languagédwarovide further information for

successful intercultural collaboration.
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Appendix A

Writing Assignment: Blog Posts

Write 4 blog posts. Each post should be al2@@ wordswith images and links if necessary.
You need to exchange your drafts with your parthefere posting your blog entries online.
Your American learning partners will read your bjmgsts and give you comments.

The topics of the blog posts are listed below:

Blog Post 1: Self-Introduction

We are what we eaFood and the way we eat food in daily lives m@fleho and what we are.
In this blog, introduce yourself and your favofié®d to your American learning partner. Try
to provide vivid description of the food and expeces of eating the food. Tell a tale of you
and your favorite food. If you like, you can alsoyide recipes and pictures of the food.

Blog Post 2: Shark’s Fin and Sichuan Pepper
Choose _one of the three main points from Dunl&@isrk’'s Fin and Sichuan Peppe&hare
your thoughts with Chatham readers. You can drawaur personal/other’s experiences
and/or Dunlop’s sweet-sour memoir of eating in @Hhim support your idea.
1. It is not easy for a traveler to go completely vatin her tastes, because food
traditions are an essential part of our culturahidty (p. 13).
2. Appreciating different food texture is a key elemi@nChinese gastronomy.
“Texture is the last frontier for Westerner leaito appreciate Chinese food.
Cross it, and you're really inside. But the wayéhes a wild journey that will bring
you face to face with your own worst prejudicesuryachildhood fears, perhaps
even some Freudian paranoias” (p. 135).
3. The first and most important cooking tool in Chiaesiisine is the knife.

Blog Post 3: The Fortune Cookie Chronicles

Choose one of the three main points from L8die Fortune Cookie ChronicleShare your
thoughts with Chatham readers. You can draw on peusonal/other’s experiences and/or
Lee’s adventure to support your idea.

1. Many dishes served in Chinese restaurants in Amearie unknown in China, because
they have been invented in the U.S. by Chinese sadko wanted to appeal to
American tastes.

2. American cultural identity was once compared toedtimg pot, then later to a mixed
salad: Lee would like to compare it to a stir-fry which the ingredients remain
distinct but are blended together by a common sauce

3. The Chinese restaurant industry in the U.S., eapigat the lower and more rural
ends of the scale, is a large network of looseloasted entrepreneurs who share
information and personnel through communicatiomaleds that operate mostly in the
Chinese language. Individuals in this system oifterk long hours for low pay and
may have minimal contact with mainstream U.S. sg@ed culture.

Blog Post 4: Eat, Drink, Man, Woman

1. Discuss the Sunday dinner rituals/The dinner taslea symbol of family in the
changing modern society. What is the meaning ofSteday dinner? Observe the
power relationships between the father and histdeaighters. Who is cooking and
who is eating? How about Jia-Chian and her boyfi'feidVhat do you think of the
traditional family role each of them (Father ancethdaughters) plays in the movie?
How about your family? Is there a family meal samito the Sunday dinner? What
do you think of the family meal?

2. The traditional values revealed in Chef Chu’s canynarts

3. Food as a communicative element in the movie
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