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ABSTRACT

This study sought to discover English listening posmension problems (Shen,
Guizhou, Wichura, Kiattichai, 2007) based on theceptions (Andrej Démuth, 2012) of
English as a Foreign Language (EFL) students in TanUniversity (CTU), Vietnam with
an aim to finding out common problems most of thst fyear English -majored students
encountered in listening comprehension. The padids were 126 students majoring in
English studies and were taking the listening goebking course in the academic year of
2015-2016 at CTU. Data were gathered by meanseofjtlestionnaire and interviews. The
results of this study showed that psychologicaltesta slang, unfamiliar vocabularies,
unfamiliar topics and lack of background knowledge difficult topics were the major
listening comprehension problems faced by the fiestr English -majored students. Based on
the finding, this thesis would suggest some implces for EFL students as well as teachers
and also provide a direction for further studiethie same field.
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Background of the Study

Nowadays, about two-thirds countries in the wordédrused English as their mother
tongue. English is not only the popular languageitie also the main international language.
It is used all over the world and is becoming laaggiof science and technology, commerce
and information. English also comes to be compylsoibject in most Viethamese schools,
especially in university. In fact, students oftem iinto difficulties in the process of learning
English in which listening comprehension is onetltd most challenging skills for every
student. As Field (2008) stated that listening settdbe the most challenging skill for many
second language learners to achieve and it is peith@ most difficult skill teach successfully.

As for foreign language learning, the act of ligdgnplays a vital part because
listening is a process of receiving and procesanmfigrmation. As Rost (1994) stated that
listening is of paramount important since it pr@sdthe language input. Hence, if learners
cannot understand what speakers want to delivarnileg simply cannotget any
improvement. Also, if listening is limit, no commuaation can be achieved. Besides, English
is spoken across the world with different dialeamsl accents. Therefore, language learners,
especially those who learn English in environmehicW is not vernacular, find it difficult to
acquire good listening skill.

English language has the natural sequence of iligjespeaking, reading and writing.
Listening skill is ranked at first of all the fofwlds. Hamilton and Parker (1997) mentioned
that listening skill is the most frequently usedneounication skill as listening occupies 80%
of our working hours. However, the most importéli sistening is often the least developed.
According to Ina Thomas and Brian Dyer (2007: gdigtening is rarely taught because
educators assume listening is synonymous to brepthautomatic.

In this study, the authors believe that like atiyeo skills, effective listening is only
achieved through study and practice. Hence, thpgser of this research is trying to discover
some common problems in listening comprehensiorecham learners’ perception and
simultaneously finding out effective methods to mne listening skill of first year students
who are majoring in English of Can Tho University.

Aims of the study

This study generally aims at exploring the Englisajored first-year students’
perceptions toward common problems in listening mahension. The specific aims of this
study are: (1) to identify what factors make listgndifficult for the English major freshmen
at Can Tho University, Vietnam and (2) to contrd@some pedagogical implications and
suggestions to improve the teaching and learningligm listening comprehension of the
English major students at Can Tho University, Vaan

Significance of the study

The study points out the listening comprehensioaobl@ms encountered by the
freshmen English major students. It currently shastisdents’ awareness toward those
difficulties. Especially, it is done by Can Tho Waisity students so it could be more
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appropriate to the situation in CTU. Therefore, shedy could help teachers to have a better
understanding of their students’ listening obstacénd to examine their own teaching
methods in order to improve listening comprehensimong their students. Learners may use
the findings to identify their listening comprehgms difficulties to determine what further
learning strategies are essential. For researahieosare interested in this area can use the
findings as a basic for further studies.

LITERATURE REVIEW

Listening comprehension

Listening, according to Morley (1984yas commonly characterized as a receptive
language skill in which listeners passively assateilthe messages presented to them by
speakers. In fact, in order to decode a messagéhapeaker is delivering, the listeners have
to actively contribute knowledge from both lingissand non-linguistic sources. Therefore,
listening involves a more complex process than lpgstring (Burlley — Allen, 1982). Byrnes
(1984) defined listening as a complex skill in whipeople have to employ all types of
knowledge to interpret the meaning. In additionseay thorough definition is provided by
Wipf (1984) in which he states that listening isanplex problem solving skill that entails
receiving, decoding and reacting to sounds beingived from a speaker, and finally make
retention of what was gathered and being able textualize it (p. 345). Purdy (1997)
defined listening as “the active and dynamic precekattending, perceiving, interpreting,
remembering, and responding to the expressed (vanshnonverbal), needs, concerns, and
information offered by other human beings” (p.8peS&ifically, Rost (2002) noted that
listening is a process of receiving what the spesakactually says, constructing and
representing meaning, negotiating meaning with sheaker and responding, and creating
meaning through involvement, imagination and emypailo sum up, listening is not merely
hearing and receives information from the speakdrich involves listening for thoughts,
feelings, and intentions. Nevertheless, doing sguires active involvement, effort and
practice (Shen, Guizhou, Wichura, Kiattichai, 2007)

Comprehension is a complicated process$ las been explained in many ways.
According to Rost (2002) “comprehension is oftengsidered to be the first — order goal of
listening, the highest priority of the listener asdmetimes the sole purpose of listening”.
From a cognitive or psycholinguistic perspectivemprehension is viewed as a process of
constructing meaning in transaction with texts (@Guoan, 1996; Smith, 2004). Specifically,
the RAND Reading Study Group (2002) stated that prefmension is “the process of
simultaneously extracting and constructing meatiingugh interaction and involvement with
written language” (p.11). To put in another way,cBY2001: 31) state “comprehension is
affected by a wide range of variables and thatri@ky any characteristic of the speaker, the
situation or the listener can affect the comprelen®f the message”. In other words,
comprehension of a spoken message can either lagesovord recognition within the sound
stream, phrase or formula recognition, clause otesee and extended speech comprehension
(Scarcella and Oxford, 1992). Besides, Faerch aasp#r (1986) note “comprehension takes
place when input and knowledge are matched ag&ach other” (p. 264) as cited in
O’Malley et al (1989). However, as stressed byeahasthors, there is rarely a perfect match
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between input and knowledge, and this is why spesffarts from the teachers may be
required (p. 422).

English listening comprehension

From all of the definitions above, the term “Listap comprehension” has been
developed and defined in different ways. Neiss&76) for example considers listening
comprehension as a temporally extended activitwhich the listener continuously develops
anticipation for what will come next. Saricoban 999 defined listening comprehension as the
ability to identify and understand what others aeging. This involves understanding a
speaker’s accent or pronunciation, his or her gramand vocabulary, and grasping the
meaning conveyed. Listening comprehension canlasdefined broadly as the result of an
interaction between a number of information souraekich include the acoustic input,
different types of linguistic knowledge, detailstbe context, and general world knowledge
(Buck, 2001).

Although these definitions are vary to some extistening basically is the method in
which listeners employ a variety of mental prodesan effort to comprehend what speakers
say by selecting and interpreting information tbaines from the auditory or visual texts. To
sum up, “listening comprehension is not a skill ethcan be mastered once and for all and
then ignored while other skills are developed. €henust be regular practice with
increasingly difficult material” (Wilga, 1986)

Common problems in English listening comprehension

Listening difficulties are defined as the interaall external characteristics that might
interrupt text understanding and real-life proaegsproblems directly related to cognitive
procedures that take place at various stages t@hirgy comprehension (Goh, 2000). As
listening comprehension is a complex ongoing precesany learners find it difficult to
comprehend spoken input. Some studies furtherfgldre listening problems encountered by
students. For example, on the article “Listeningnpeehension for Tenth Grade Students in
Tabaria High School for Girls” Malkawi (2010) conded “some of the obstacles that face
the respondents in the questionnaire in develofisigning comprehension skills include
speed speech, limited knowledge of vocabulary, lemded knowledge of the subject in
question”. Indeed, it is very difficult for studentespecially first year students to follow
native speakers’ speed in order to understand syesgkers say if they lack of vocabulary and
background knowledge around topic which is mentior@imilarly, “An Investigation of
Listening Comprehension Problems Encountered bydiS&tudents in the EL Listening
Classroom” is conducted by Dr Arafat Hamouda (20f8j)nted out the major listening
comprehension problems encountered by EFL Saudideathat were accent, pronunciation,
speed of speech, insufficient vocabulary, differ@otent of speakers, lack of concentration,
anxiety, and bad quality of recording. Also, in ipfom ‘s ( 2011) study, he found that
listening text, speaker, listener, physical envinent at a high level, slang, idiomatic
expressions, the lack of opportunity to use andtm®a English skills and lazy learning habits
affected listening comprehension. From previousdisty there are various factors
contributing to listening comprehension problem&imguage learning. Yet, this study mainly
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focuses on ten common problems that most Englismajored first-year students usually
confront which are as follows unfamiliar vocabulasiang, idiomatic expressions, unfamiliar
topics, speed speech, difficult to get a generdeustanding from the first listening, lack of
background knowledge on difficult topic, lack otkning strategies, detail memory and
psychological states.

Perception

According to Krishnananda (2016), perception candbined as “a process of the
consciousness of an object. It is one of the medngalid knowledge in the world and
consists in an inseparable relation of the pereeonsciousness with its content”. Besides, a
perception, in its essence, is always trying tovome us that something is one way or
another. Perception is therefore more or lessnadfitve and that applies even in cases when it
claims that a thing, a characteristic or an everhére or isn’t (Démuth, 2012). In other way,
Gregory (1970) stated that perception is a hypwahdsor Gregory, perception involves
making inferences about what we see and trying dkema best guess. Prior knowledge and
past experience, he argued, are crucial in peaep8imilarly, in this study, perception is
regarded in respect of the students’ conscioustessrd their problems in listening
comprehension

RESEARCH METHODOLOGY

Setting and subject of the study

The study took place during the Second semesténeofaicademic year 2015-2016.
This study was carried out with the participatioh 126 first-year students majoring in
English studies and translation at Can Tho Unitgrdiheir ages range from 19 to 23 years
old. They have studied English at least 3 yearsgit school. However, they tended to focus
on learning grammar and practicing reading skdlely did the students have a chance to
practice listening skill. As a result, it becomebig challenge for them in changing learning
habits and methods at university. For these redBenrgsearcher chose first — year students as
a research sample in order to help them to reahieeproblems they confront as soon as
possible, as well as to provide insights to suppearning and teaching and curriculum
planning for further course.

Research question
This paper employs both qualitative research aralitqtive research towards the following
research question guided the study:

What difficulties do Can Tho University first yeamglish major students encounter in
listening comprehension based on their perceptions?

Research instruments

The research employs two following instruments:

Questionnaire
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Questionnaire (Table 1) was used to collect infaiomaabout the problems the first
year students faced in EFL listening while takihg tistening course at Can Tho University.
The question was developed after a review of ttezaiure (Malkawi, 2010; Arafat, 2013;
Juan, Abidin, 2013; Rubin, 1994; Sriprom, 2011; ¥ewyrift, 1999) about factors that
influence listening comprehension of similar stgdi€here are two questionnaires in total and
both of them were designed in two parallel langsagmglish and Viethamese to ensure that
participants could completely comprehend. Thesestiu@naires were divided into 2 main
parts: A and B. Part A consisted of four items rdgay background information of
respondents such as full name, gender, age andecoBart B contained items aiming to
investigate the respondents’ opinion on listeniogiprehension problem. Specifically, the
first questionnaire includes thirty two True/Faltatements and one open-ended question.
One open-ended question gives students the freddopose what other factors causing
English listening comprehension problems which moé mention in thirty two statements
above. After this survey the researcher picked Qprbblems chosen by most students and
put it in randomly into the second questionnairenely unfamiliar vocabulary, slang,
idiomatic expressions, unfamiliar topic, speechespalifficult to get general information in
the first listening, lack of background knowledge difficult topics, lack of listening
strategies, details memory, psychological statashEroblem contains of 3 statements which
investigate participants’ perception toward commenoblems in English listening
comprehension. Designed in a Liker scale formatiigggants indicated their agreement or
disagreement on each statement by choosing one suatlof those (namely SA = Strongly
agree; A = Agree; N = Neutral; D = Disagree; SD trofgly disagree) in terms of how
strongly they agree with those statements.
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Table 1 The construction and contents of the questnnaire

Construct Statements

There are too many new words | cannot catch
Unfamiliar vocabulary | | am slow to recall the meaning of words that sofamdiliar
| can recognize words but | misremember its meaning

| do not understand slang
Slang | find it surprising and difficult to deal with sig
| cannot recognize slang

| find it difficult to understand listening text iwhich there are
too many idioms

Idiomatic expressions | | can hear every word in idioms but | do not knoWaivthey
mean

| do not understand the inference of idioms

| find it difficult to follow unfamiliar topics
The ideas are very difficult and | cannot concdptlsecause as
Unfamiliar topics | got lost in the first part of the lecture | couldt follow the
last part of the lecture

It is a new subject to me so | find it very difficto cope with

| find it difficult to understand native speakepeaking at a
normal speed

The speakers do not pause long enough for me héwego
follow

| find it difficult to understand well when speakespeak too
fast

Speech speed

| get confused about the key ideas in the message

| find it difficult to get the main ideas of whahear

At the time of listening | found it difficult to pdict what
would come next

Difficult to get a general
understanding from the
first listening

| relate new information to my personal experieoce
knowledge

Sometimes | cannot understand the meaning of thieib
even if | know every vocabulary

| use my experience and background knowledge atiahie to
understand the spoken text

Lack of background
knowledge on difficult
topics

| cannot always remember the inferencing strateglyGnnot
use it often

Before listening, | clarify the objective of an mpated
listening task and propose strategies for handting

While listening, | write down some ideas and keydgo

Lack of listening
strategies

| find it difficult to get the details of the text

| find it difficult to quickly remember words or phses | have
Details memory just heard

| can hear all sentences of the text but | sometifoget some
details

| feel worried when | do not understand what Irhea

If I do not arrive at a total comprehension of aal text, | feel
Psychological states | disappointed

Before doing listening comprehension tasks, | teat | cannot
understand what | will hear
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Interview

Besides questionnaire, interview was the secora giathering instrument which was
used in this research to investigate how the listedifficulties which had been identified
through questionnaire affected the students’ lisgrromprehension and to simultaneously
gain some insights into their understanding antlid# toward these common problems. The
researcher designed a list of questions for inderwvith the number of ten questions which
were based on students’ perception about theaniisy comprehension problems. Interviews
were conducted in English and ten out of 126 padms who had taken part in
guestionnaire were accidentally chosen to ansveeintierview.

Summary of main questions for interview

1. Do you get confused when listening to unfamiliacafoularies in spoken texts?

2. Can you recognize slang words while listening?

3. Can you understand idiomatic expressions whilerisig?

4, What do you think about your listening when listento unfamiliar topics?

5. Can follow foreigners’ speech speed?

6. How do you think about your listening ability aetfirst time? Do you get a general
understanding from the first listening?

7. What do you think about your background knowledgelidficult topics?

8. Do you apply listening strategies well?

9. Do you think remember details in spoken texts lyelp listen more effectively?

10. What do you think about psychological states affegtour listening ability?
Data collection procedure

Questionnaire

The survey was conducted from™8anuary, 2016 to"™7February, 2016. Firstly, 69
copies of Questionnaire 1 were distributed to tWasses in order to get 10 common
problems the students usually face while practistenhing. Afterwards, based on these
findings Questionnaire 2 was designed more spadlific and conducted with the
participation of 59 students of two other classé&stally, 126 copies of Questionnaires were
distributed to participants and taken back by tkeearcher. On the cover page, the
participants were informed about the thesis andatireof this study and also provided with
instructions to complete the questionnaire. In oesing to questions, the participants were
requested to answer all the questions on the questire during their 10 -15 minute break
times in English class under the observation otréisearcher.

Interview

In the second step, interviews were conducted tleatoadditional information on
EFL learners with regard to academic lecture lisigncomprehension. Setting of the
interviews depends on interviewees’ desire. Tearwwees were randomly chosen in the
volunteered students. Before carrying out the vmeey, interviewees were informed the
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research and its purpose. The answer to the ieterguestions were writing down using
stenography by the researcher.

RESEARCH RESULTS

Questionnaire results towards perceptions of theirkt year English majored students
toward common problems in listening comprehension

This part analyzes data taken from questionnairgvels as points out the overall
opinion in English listening comprehension probleshdirst year English major students at
Can Tho University. The details in percentage adbgms would be presented in the
following table.

Table 2. Overall perceptions of students toward comon problems in listening
comprehension

Mean | Minimum | Maximum | Range qu[mum/ Variance N of

Minimum ltems

ltem {3 406 2754 4070 | 1316 1,478 103 30
Means

The Mean score (Table 2) was 3.426 indicated tiaistudents’ perception toward listening
comprehension was quite high. Specific analysislavba presented in next section.

Table 3. Listening Comprehension Problems Relateadtthe Unfamiliar Vocabularies

ltems Statements Percentage
SD D N A SA
1 There are too many new words | 18 8.8 14 52 6 228

cannot catch while listening
| am slow to recall the meaning
of words that sound familiar
I can recognize WorQS but 8.8 38.6 15.8 35.1 18
misremember its meaning

Total 3.53 | 22.83| 16.97| 42.7 14.03

0 21.1 21.1 40.4 17.5

Table 3 showed problems regarding vocabulary, withresults indicate that the number of
students agreed with unfamiliar vocabularies affeetr listening was over twice the number
of students disagreed with that idea, rated 56.738836% respectively. Specifically, there
were 75.4% students admitted there were so manywaws they could not catch while

listening. And just 10.6% of students refused newds limiting their listening.
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Table 4. Listening Comprehension Problems RelatedtSlang

ltems Statements Percentage
SD D N A SA
1 | do not understand slang 1.8 8.8 21.1 509 17.5
2 | find it surprising and difficult 1.8 8.8 14 61.4 14
to deal with slang
3 | cannot recognize slang 5.3 15.8 19.8 474 12.3
Total 2.97 11.13| 18.13] 53.23 14.6

Table 4 presented problems related to slang hictwthere were 67.83% of students agreed
that slang was difficult for them to listen. Theynsidered slang was difficult because they
did not understand slang (68.4%) as well as thepdat surprising and difficult to deal with
slang (75.4%) and they also could not recognizegs{&9.7%).

Table 5. Listening Comprehension Problems Relateatldiomatic Expressions

ltems Statements Percentage
SD D N A SA

I find it difficult to
understand listening text in
1 which there are too many 14 26.3 52.6 7
idioms

| can hear every word in
2 idioms but | do not know

what they mean 22.8 29.8 40.4 7

| do not understand the
3 inference of idioms 1.8 17.5 26.3 45.6 8.8
Total 0.6 18.1 27.47 46.2 7.6

As shown in Table 5, 53.8% of students had diffiesl in idiomatic expressions while
listening. More specifically, 52.6% of students riduit difficult to understand listening text
in which there were too many idioms. Over 40% einthcould hear every word in idioms but
they did not know what they meant and they did wmoderstand the inference of idioms.
Besides, many of them (27.47%) confused about tbkelgm in idiomatic expressions. Just
18.7% students did not have difficulties in listegidioms according to their perception.

Table 6 Listening Comprehension Related to Unfamiéir Topics

ltems Statements Percentage
SD D N A SA
1 | find it difficult to follow | 3.5 8.8 12.3 49.1 28.

10
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unfamiliar topics

The ideas are very difficult
and | cannot concentrate
because as | got lost in the
2 first part of the lecture | could 5.3 29.8 22.8 29.8 12.3
not follow the last part of the
lecture

It is a new subject to me sq |
find it very difficult to cope

. 35 15.8 31.6 38.6 10.5
with

Total 4.1 18.13 22.23 39.17 16.37

Table 6 presented students’ opinion about the problkgarding unfamiliar topics, while the
result revealed that 55.54% of respondents fourdifficult to listen to unfamiliar topics.
Surprisingly, the number of respondents perplexsaliiunfamiliar topics problem was the
same with the number of those who disagreed wighpgitoblem (22.23%).

Table 7 Listening Comprehension Problems Related tS8peech Speed

Percentage
ltems Statements ) D N A SA

| find it difficult to understang

1 native speakers speaking at a 18 316 36.8 246 53
normal speed
The speakers do not pause

o |long enough for me having 55 | 475 | 351 | 208| 123
time to follow
| find it difficult to understang

3 well when speakers speak tpo 3.5 14 50.9 31.6
fast

Total 3.53 16.37 28.63 35.1 16.4

Table 7 indicated the problem related to speeckdp28.63% of the respondents remained
neutral about this issue, taking the highest peacgs of neutral response compared to other
items. Anyhow, the number of students who agreett #iis problem was still over 50%
(51.5%). Finally, there was 19.9% of students did mave trouble in speech speed while
listening.

Table 8 Listening Comprehension Problems Relateatthe Ability of Getting General
Understanding at the First Time

11
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Percentage
ltems Statements ) D N A SA
| get confused about the key
1 ideas in the message 1.8 28.1 22.8 42.1 5.3
| find it difficult to get the
2 main ideas of what | hear 1.8 29.8 14 43.9 10.5

At the time of listening
found it difficult to predict

1.8 24.6 26.3 43.9 35
what would come next

Total 1.8 27.5 21.03 43.3 6.43

Table 8 revealed the problem about comprehensegreg in the first listening. This
problem made up the number of respondents whoatidind it difficult in getting a general
understanding at the first time is quite high (28)321.03% students confused and 49.73%
of those agreed with this problem.

Table 9 Listening Comprehension Problems Related tBackground Knowledge on
Difficult Topics

Percentage
SD D N A SA

ltems Statements

| relate new information to
my personal experience or

3.5 17.5 12.3 57.9 8.8
knowledge

Sometimes I cannat
understand the meaning of the
2 content even if | know every 12.3 29.8 33.3 19.3 5.3
vocabulary

| use my experience and
background knowledge of the
3 topic to understand the 8.8 19.3 64.9 7
spoken text

Total 5.27 18.7 21.63 47.37 7.03

Table 9 represented the problem concerning backgr&anowledge on difficult topics while
the result showed that 54.4% students admitted dddbackground knowledge on difficult
topics was one of the problems they got while tistg. 23.97% of students did not think
background knowledge affects their listening. Marfythem (21.63%) puzzled about this
problem.

12
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Table 10 Listening Comprehension Problems Relateatlistening Strategies

ltems Statements Percentage
| cannot always remember
1 the inferencing strategy and 17.5 31.6 49.1 1.8

cannot use it often

Before listening, | clarify
the objective of an
anticipated listening task

2 . 1.8 21.1 31.6 40.4 5.3
and propose strategies for
handling it
While listening, | write
3 down some ideas and key 18 211 15.8 47.4 14
words
Total 1.2 19.9 26.33 45.63 7.03

Table 10 showed the problem regarding listeningtagies. Many of students (50.9%)
agreed that they forgot applying listening stragsgvhile listening. Only 17.5% of students
could remember the inferencing strategy and coskl it often. However, there were over
30% of students (31.6%) confusing about this pmble

Table 11 Listening Comprehension Problems RelateatDetails Memory

Percentage
ltems Statements ) D N A SA

| find it difficult to get the

1 details of the text 1.8 22.8 19.3 47.4 8.8
| find it difficult to quickly

o |remember words or g 14 | 351| 386| 88
phrases | have just heard
I can hear all sentences |of

3 the text but | s.ometlmes 7 36.8 211 333 18
forget some details

Total 4.1 24.53 25.17 39.77 6.47

Table 11 pointed out the problem concerning detaisnory while listening. There were

46.24% of students agreed that they ran into difies when remembering details in

listening text. 28.63% students did not think tves a problem and many of them (25.17%)
still confused about this problem.

13
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Table 12 Listening Comprehension Problems RelateatPsychological States

Percentage
ltems Statements ) D N A SA

| feel worried when | dg

1 not understand what | hear 5.3 12.3 17.5 38.6 26.3
If | do not arrive at a total

p | comprehension of an oral 55 | 454 | 153 | 456| 228
text, | feel disappointed
Before doing listening
comprehension tasks, ||
fear that I canno

3 understand what | wilf 18 ! 175 56.1 175
hear

Total 3.53 11.7 15.77 46.77 22.2

Table 12 presented listening comprehension probégarding psychological states. This
was a problem occuping the highest the number pfosed respondents among ten tables
(68.97%). Only 15.23% of respondents did not thpekchological states could affect their
listening. And there were 15.77% respondents reimgimeutral about this problem.

Interview results

Vocabulary

Nine of ten interviewees admitted they got confusdten listening to unfamiliar
vocabularies. Below are some examples showing this:

Student 5:“Yes | do get confused because when | listen taraitifar vocabularies, | cannot
understand the content so | cannot find the answer”

Student 6:“Yes | do because | have never known these wordeebdft these times | usually
lose my attention and this leads to the failurengflistening test”.

As Student 4 reported the effects that unfamiliacabulary items had on her
comprehension is that she could not get the gigtemessag®/es, | do because if | cannot
hear key words | will misunderstand all sentences”.

On the other hand, Student 3 said her listening wiisenced because she had to

think about the meaning of unfamiliar words at faene time;' Yes...| am very confused at
these times because these unfamiliar words can makeot understand what | am listening.
So | have to think about those words while listgracause there are some words | know but
| cannot recognize. Therefore, it affects the restimy comprehensién

Slang

Four interviewees believed that slang was not yealffected their listening
comprehension because they could improve it.

14
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Student 1: “Yes, | can recognize a few slang words that | uguatar when watching
English movies on television”, “there are many gjanords that | do not know but most of
the time | can recognize the sound.... | just daunoierstand the meanihg
Student 8:“It's difficult to most of the people. But to meyartly guess the meaning of it”
Student 9:“It affects but not too much... sometimes | can gues

The other students said they could reamyslang words or not, which depended on
their knowledge about slang words. If they learitéxfore they could recognize it easily and
vice versa.
Student3 “Sometimes, | can if these slangs | have read tanlexd to and then | understand
them. But most of the time, | canhot
Student4 “Maybe. If | have met those slang words béfore
Student 5 “I mean... in some case slang words can affect ngnilgj comprehensions
because listen to slang words is quite difficult ifave not learned about those slang words
before. And as | said above slang words are neddel@arn to understand. If we have
knowledge about slang words it will become easidisten”.

Idiomatic expressions

Similar to slang, two of ten students confused ambhamatic expressions because they could
not definitely determine whether it was a problemrmot. It depended on their knowledge
about idioms.

Student 1 “Not really. Just like the slangs, if | have readlarse an idiomatic expression
before, | can understand'it

Student 2 “... Like slang, it depends on my knowledge about idiom”

The other students in interview admitted that idiim expressions affected their listening
comprehension.

Student 3 “Sometimes | can hear every word in idiom but | canmderstand what it means.
Therefore | was extremely afraid of idioms wheappeared in my listening test. Because |
usually choose the wrong answer, it is as a resulicking of knowledge about idioms”
Student 4:“If | do not know the meaning of idioms | can misrsthnd speakers intend”
Student 6: “...1 have learnt many idioms and | realize idiom igyvdifficult. The true
meaning of idiom and the word we see that is sonestinot relevant. This will make us
misunderstand

Only one student said idioms were not difficultlisien “We can base on the situation to
recognize their meaning and I'm trying to usetltink idioms are interestirig Student 7)
Unfamiliar topics

100% students answering the interviewielbed that unfamiliar topics exerted an
influence on listening comprehension. Specificalyp of them said it was also conditional
upon their interest in some case. Here are thepomses:

Student I “It depends. If the topic is interesting, even tholigannot understand everything
they said, | still try to engage in the conversatto express what | know. But if the topic has
too many strange words and | have never heard abimitbefore, | hardly can hear what
they say.
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Student 3 “Not good at all. Because when listening to unfamnilopics, especially topics
that is not my interest, it will make me feel boaedl as a result it will be very difficult for me
to focus on it for a long time. Besides, unfamiltapics often appear many specialist
vocabularies that | have never learned before.t$overy difficult for me to follow

Speech speed

Four of ten interviewees believed #@¢ech rate did not affect their comprehension
because they could base on key words to catchremfeers’ speech speed.

Student 2 “Yes, | can because | will follow the key words he ttonversation and
understand it
Student 5 “Yes | can understand what they say but just tkdeias not every words”.

Some students blamed rapid speech rate speakegschspfor their failure to
comprehend. When the speech was delivered at aataststudents were more likely to have
difficulty in perceiving English sound, and theyutw not process the input as quickly as
needed
Student 6 “No | cannot because they speak too quickly forarfellow, even when | try to
focus all my attention on the screen | just healew words and base on what | saw to
understand”.

Student 7 “It depends a lot on the situations. If they speatktoo fast and pronounce the
words clearly; or talk about the things that | kn@bout, | can catch up with their speech.
However, if they talk too fast, or discuss abowtlale new topic, | could be confused and
respond sloweér

Student 9 “Sometimes they speak too fast or use too much wiacgtso | cannot follow”
Ability of getting general understanding at the §t time

Most of the interviewees believed that it was wmety difficult to get general
understanding at the first time of listening beeatls®ey could base on some key words to
guess the meaning. Here are some examples:

Student 1 “I can confidently say that my listening abilitythe first time | listen to someone
speaks English is not bad at all. Usually, | tal®enkey words so | can guess the general
meaning in most case. However, | know that | neextudy more and practice more so | can
improve my listening skill

Student 8: “i think my listening is good at summarize the gahessues... | select important
details or guess basing on repitious words”.

Background knowledge on difficult topics

The influence of background knowledge was percelgdnost interviewees as a
major factor in their listening comprehension. Thegkoned that they could not listen well if
they lacked background knowledge about difficofiits. Here are some excerpts illustrating
it:

Student 4 “I think it is quite bad. When | listen to diffictidtpics such as science or biology,
| actually cannot catch up speaker’s speech becduseso complicated as well as there are
too many specialist vocabulary that | do not know”.

Student 5:“1 think if my background knowledge is good | cateln to difficult topics wéll
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Student @ “I do not have many vocabularies about difficultitsp | think my background
knowledge is not good enough to understand difftoglics”.
Listening strategies

Four of ten students did not often employ listgngtrategies. Some of them used
other ways to improve their listening. For examples
Student 4 “1 did not apply listening strategies much. | jusagiice my listening when | go
travelling or watching movie
Student 5 “I do not apply listening strategies well becausesually forgot applying
strategies when listening, | just receive informatnaturally and try to hear all sentences the
speaker says

However, some of them also recognized the impbdhlearning listening strategies.
Here is the evidence:
Student 3 “No | do not but | will apply them well in my stuatyiprocess to improve my
listening skilf.
Student 4 “Although | rarely apply listening strategies in Walife, | think |1 need to apply
listening strategies when doing listening testiitien to achieve best result
Details memory

Most interviewees believed that it was not very amant to remember all details
when listening because they could baseronih topics and develop the detaikStudent 2),
“remember main ideas is more importag&tudent 8). However some of them also said that
remembering details was necessary in listening cehgmsion. For example:
Student 1 “if i remember well | will not need to spend timé&ing note details so | can
concentrate entirely on listening”
Student 2 “It could be wonderful if you have a good memoryrdmember all details
listening text. By this way you can chose answsilyemn listening text”.
Student 9:“the details help me understand clearly the tapic

Only one student thought that detail memory pobpaaffected their listening
comprehension. Here is her response:
Student @ “No | cannot because my memory is quite bad sacdrbes a big obstacle for me
when | was asked to summarize what | heard or @osimg correct answér
Psychological states

90% interviewees agreed that psychological stafestad greatly to their listening.
This included stress, nervousness, worriment, ar@hs
Student 1 “Psychological state is absolutely an important dadhat affects the listening
ability. For example, | feel more confident whehsten to the things that | know clearly
about, my listening ability will be better, and eicersa.
Student 3 “I think psychological states can affect my listgraility because when | am not
in a good mood, my listening ability cannot be asdyas when I'm at normal stéte
Student 4 “Sure. If | have something on my mind, | cannot $oau listening. And as a
result | cannot listen wéll
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Student 5 “Yes. When | feel nervous | cannot get any correstvar because | cannot
concentrate on listening text and | think we sholisten when we feel relax and have
comfortable mood
Student 8 “Yes. Nervosity makes your heart beat fast whichaesl your concentration and
analytical ability.”

Only one student denied the statement “psychoddgmtates affect listening
comprehension”. Here is her opinion:
Student 7 “l don’t think so. | will do better when | keep fgtu

DISCUSSIONS AND CONCLUSIONS

Discussions

The study was conducted with the rationale of itigaing and clarifying the
research questiorWhat difficulties do Can Tho University first yeanglish major students
encounter in listening comprehension based on tpeiceptions? Both qualitative and
guantitative data were gathered for analysis.

The total subjects employed in this study invol&b first year English- majored
students who were taking English listening and kipgacourse 2015-2016 at Can Tho
University, Vietnam.

Questionnaire and interview were administered agesearch instruments for
collecting data. Based on previous literature ad thsearch issue, the questionnaire was
designed as an opinion test and using five-poikelti scale. The process of delivering
guestionnaire took place in two stages. At thet fgtage, the first questionnaire was
distributed to 69 participants to find out 10 commast listening comprehension problems.
Based on those problems, the questionnaire two deaggned and delivered to 57 other
participants. Data collected by the questionnaie was processed with the assistance of
SPSS program. Cronbach’s Index was .88 for 30 itemguestionnaire. Therefore, the
guestionnaire items were considered to be valtgritews were also carried out with ten out
of the 126 students who answered the questionnaire.

The students’ opinions about English listening comghension problems

Based on the result of questionnaire one, a famb@alysis of students’ awareness
about the factors that impaired their listening poshension yielded ten factors. Those
included “Unfamiliar vocabularies”, “Idiomatic exgssions”, “Slang”, “Unfamiliar topics”,
“Speech speed”, “Difficult to get a general undansiing from the first listening”, “Lack of
background knowledge on difficult topics”, “Lack ldtening strategies”, “Detail memory”,
“Psychological states”.

According to the students’ responses, the number mmoblem that the students
viewed as obstructing to their listening comprelmnsvas psychological states (68.97%).
This coincided with interview responses. Most stugeanswering interviews believed that
psychological state was absolutely an importantofaaffecting their listening ability.
However, their answers were also different in sevags. Some students believed confidence
on their knowledge would help them listen bettiefeel more confident when | listen to the
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things that | know clearly about, my listening &Wilvill be better and vice versaOther said
refresh their mind was one of the most importaeps to listen effectivelyl‘think it is very
important because we must keep calm our brain atdxrto have good listening cédse
“When | have something in my mind | cannot focusisbening. And as a result | cannot
listen well. In fact, listening will not be difficult if theyisten to our native tongue language,
it just become harder and may be stressful whepnlisten to foreign Nervosity makes your
heart beat fast which reduces your concentrationl @malytical ability, “when doing
listening test or sometimes when | learn listerifigcannot understand what speaker said |
feel stressful and even become disheartenHas is maybe the reason why some students
reckoned that refreshing their mind was very neagsw listen better. These findings were
congruent with Elkhafaifi (2005), who found thatsténing anxiety correlated with
achievement. In order words, if students are pewid less stressful classroom environment,
perhaps, they could improve their listening compredion proficiency as well as their overall
course performance.

Although slang was ranked as the second problentistening comprehension
(67.83%) , through interview, we could see somelestts found out the way to solve this
problem by watching moviel ‘tould recognize slang words in some movies.nkthtis okay
with me”, “I can recognize a few slang words thatugually hear when watching English
movies on televisidror “I partly guess the meaning of.iMost of students found it difficult
because they knew very little about slang wordsvel as it was unfamiliar with them. In
other word, the use of slang words made it hardttiem to comprehend ‘do not have
knowledge about slang words”, “slang words is quitdficult if | have not learned about
those slang words before”

The third problem was unfamiliar vocabularies. Ehevere 56.73% of students
responded that unfamiliar vocabularies interferath iheir listening comprehension. For
instance, when encountering an unknown word, saomests tended to stop listening and
think about the meaning of the word. This interegpthe flow of speech and the students
might miss some important informatioryés...| am very confused at these times because
these unfamiliar words can make me not understamat Wam listening. So | have to think
about those words while listening because there some words | know but | cannot
recognize. Therefore, it affects the result of myprehensioh This finding concurred with
Muhammad Naeem Butt, 2010; and Hanoi, 2010 who rtegothat the major problem
hindering listening comprehension was that the esitgl vocabulary was too limited to
understand the message. The data also provedabegytrealized by Underwood (1989) that
lack of vocabulary was a big obstacle to most sitgdm listening comprehension.

Fourthly, regarding problem related to unfamiliapits, 55.54% students answered
the questionnaire as well as most students paataipin the interview considering unfamiliar
topics as an obstacle made them listen handbeh listening to unfamiliar topics, especially
topics that is not my interest, it will make md femed and as a result it will be very difficult
for me to focus on it for a long time. Besidesammhar topics often appear many specialist
vocabularies that | have never learned before. t9e very difficult for me to folloWw This
finding was consistent with Nuttall's declaratidi®96) which showed that a more interesting
requirement to understand a text was that the éeaimould share certain assumptions about
the subject to the fact that students construdt threderstanding of the subject they listened
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on the basis of their experience; problems ardserefore, when there was a mismatch
between the subject and the previous experientieedéarner.

Fifthly, problem pertaining to background knowledge difficult topic, 54.4% of
students considered lack of background knowledganasbstacle in the process of learning
listening comprehension f“do not have many vocabularies about difficultitspl think my
background knowledge is not good enough to undedstiifficult topics”. This finding went
in accordance with that reached by Samuels (198d) & a person mastered the skill of
analyzing speech accurately and automatically, leickackground knowledge can cause
reduced listening comprehension. Also, when EFtetiers lacked familiarity with the
cultural element in the discourse, communicatiomadreak down (Carrell, 1983).

Successively, problem regarding idiomatic expressiadioms were shown by a
number of students (52.6%) to have a major infleemn second language listening
comprehension. Some students found it difficultisten to idioms because they could not
understand the speaker’s intend, even when they fasaliar words Sometimes | can hear
every word in idiom but | cannot understand whahéans. Therefore | was extremely afraid
of idioms when it appeared in my listening testdse | usually choose the wrong answer,
it is as a result of lacking of knowledge aboubrds”

Conducting investigation by interview also revealedny learners were poorly
equipped with effective listening strategies or sostudents were not aware of the
importance of listening strategies in improvinddigng comprehension skill do not apply
listening strategies well because | usually forgpplying strategies when listening, | just
receive information naturally and try to hear akbrgences the speaker sgy¥ just listen
whenever | like or | want to listen and | do notvhaany strategies”.Vogely (1995)
suggested one way to aid learners in listening cehemsion problems was through strategy
training emphasizing the process rather than theoomes of listening comprehension.

Regarding speech speed, many students (51.5%jtedpthat when the speaker
spoke at a rapid speed, it was hard for them tgpcehend what was being asked, even if the
words spoken were the ones they were familian Wihere are many words | do not know,
even with familiar words sometimes | cannot recagrihe sound, | just base on their body
language and guess what they want to talk t6. mibis coincided with the results of the
studies done by Flowerdew and Miller (1992) and &iiay2010) who reported that their
subjects unanimously rated speed of delivery asobtige greatest obstacle to understanding.
The learners did not have chance to communicate rfrequently might be the cause of
having difficult in catching up foreigner’s speegieed. According to Buck (2001), listeners
perceived that speech was too fast because okafamutomatic processing, and once they
learned to process more automatically, speech skerteecome slower. This concurred with
interview responses, some students believed th#tey tried to practice listening, their
listening comprehension would become progressibeliter and they maybe did not feel
native speaker spoke too fast anymore.

Subsequently, problem concerning inability in gejtigeneral understanding at the
first listening, there were 49.73% of students his tstudy responded that they found it
difficult to get a general understanding idea frthra first listening. However, the number of
students did not agree with this statement wasdugh (29.3%) which could be explained
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through interview, some students had methods tedbis problem Usually, | take note key
words so | can guess the general meaning in ma#.ca

Finally, problem pertaining to details memory. Tigh survey, 46.24% of students
ran into difficulty when remembering details in kpo text. For example, many learners
tended to quickly forget what they heard afterspeaker finishes speaking. Therefore, when
they had to choose the answer, they forget whatsaasand ended up not knowing which
answer was correct.
Conclusions

Listening is vital in language learning as it sugplthe learner with input. Without
understanding inputs, students cannot learn arythétause listening comprehension is one
of the weakest skills of EFL students who encoudtfferent kinds of listening problems.
This research is conducted with the aim to invesing the perceptions of the first year
English- majored students toward common problenigsianing comprehension. It answers
the research question about the problems which wapmuntered by first year English
majored students and their perceptions toward tposiglems. The findings suggest that the
most significant factor that obstructs EFL firstayeEnglish major students’ listening
comprehension seems to be psychological stategemeral, the students’ perception on
listening comprehension problems was quite higle ftal mean score was 3.43. However,
there were also many students (22.34%) being cedfusith listening comprehension
problems, those who could not aware of what problémy confronted.

To sum up, like any other skills, listening commesion is a skill which also needs
to cultivate and practice frequently. Besides, gaizing problems and posing methods are
also indispensable in improving this skKill.

Implications

The findings of this study offer some implicatiahsitt may be helpful for both EFL
learners and EFL teachers. (1) For EFL learnees réisearch provided insight for them in
their English listening comprehension’s learningprdugh this investigation, it helped the
students to see clearly the problems they facethén English listening comprehension
learning. From that students can learn how to awb&bke problems as well as propose
listening strategies for themselves. (2) The sedomplication concerns the teachers’ role. It
cannot be denied that teachers play a vital roleemeloping students’ listening skill.
Because the findings of this study identify studefistening problems, teachers can deal
with each problem specifically. From the investigat the most significant factor that
hinders EFL students’ listening comprehension igchslogical states. The majority of
students reported that psychological states hindéneir listening comprehension. It is,
therefore, necessary for teachers to provide stadess stressful environment such as
making them feel relax when preparing to listertdding them an interesting story related to
topic’s listening text. Besides, teacher can ectijulents with certain key words needed for
listening comprehension or asking them to guess nteaning of new words before
explaining the meaning to them. Activating backgriknowledge is also very important.
Firstly, teachers can request students discuss éfwopic they are going to listen and then
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provide the background knowledge needed for theomtterstand the text. This help students
be more interested in the listening text as welstaslents can make connections with what
they already know and it therefore will be easir them in listening comprehension. In
addition, some students find it hard to listen wabid speed hence, it is very necessary for
teachers to adjust their speech rate to a levekthits their students. Moreover, it is also very
essential for teachers to make students aware eofgtiestions they will answer because
studentsshould know what they are required to listen fost gor specific details before
listening. Finally, teachers should also attaclcsppemportance to teach listening strategies
for students and encourage them to use it wherieggrpractice listening.

(3) The final implication related to further resdgaas, further researches are needed to
ascertain how students learn English listening aefmnsion in order to effectively develop
their listening skill. Further researches shoulovpde data that assist the students in studying
English listening comprehension in a better way alsb enable the teachers to apply a
variety of teaching strategies as to enhance thbtgwf teaching and learning process.
Limitations

In any research paper, limitations are unavoidalites study is also not an exception.

(1) The number of participants was small. Theraukhbave been more participants,
especially when conducting factor analysis. (2)li&gening comprehension is a hard skKill,
not only the first year students find it difficult learning this skill but also the final year
students do too. However the perception of freshamehthe final year students on this issue
is different in some way. In this study, as a cgosmce of limited human power the
researcher could only investigates the perceptidheofirst year students. Specifically, most
final year students have been busy with their gatalthesis, so it became a big obstacle for
researcher on conducting survey. (3) Moreover, fideo to gain valuable information,
interview should be carried out with the participat of both students and teachers.
Nevertheless, because of the restricted time wtery difficult for researchers arrange an
interview with teachers. (4) Last but not leasis 8tudy will be more complete if the research
about strategies in listening comprehension is gotedl. It will help students not only
recognize their problems but also provide them oathn order to overcome it.

Recommendation for further study

Based on the results of present study, some suggedor further researches are
established. (1) The fact that the findings a$ tlesearch were relied on the data collected
from 126 first year English- majored students mehat the sample size was too small to
generalize an overall conclusion applying to alLEfudents. Hence, it would be useful to
carry out the present study with comprehensive $&srip order to get a complete picture of
the problem. (2) Further studies need to be rebedrm different English learning context in
Vietnam in order to find out the difficulties thstudents living in different areas deal with. (3)
The study focused merely on problems students eremd on listening comprehension.
Therefore, the strategies of English listening caghpnsion teaching and learning should be
extended for further studies. More importantly, seategies have to be customized to cater
the need of learners with variety problems in study
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